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Ethics im
Psychology

Directions: Read the following selection, then answer the questions that follow.

Psychology, like most professions, has a code of professional conduct that governs the actions of
members of the profession. Would the ethical conduct of a psychelogist be an important factor in your
decision to seek advice from him or her? It should be. Psychologists who operate unethically may do you
more harm than good.

What does it mean to be ethical? People who are ethical use a set of moral values to guide their
decision making. Ethical psychologists use the Ethical Principles of Psychologists and Code of Conduct
developed by the American Psychological Association (APA) as a basis for their professional conduct.
Although this document does not address every possible ethical and unethical action, it does provide
a framework in which psychologists can make decisions about their conduct. According to Gerald
Koocher and Patricia Keith-Spiegel, the main principles that should guide a psychologist’s ethical
behavior include the following:

Doing no harm {nonmaleficence). Through
commission or omission, psychologists strive
to benefit those with whom they work, at the
same time taking care to ensure that the
potential for damage is eliminated or mini-
mized to the greatest extent passible.
Respecting autonomy. The rights of individu-
als to decide how to live their lives as long as
their actions do not interfere with the welfare
of others is accepted by psychologists as an
ultimate goal of clients, students, research
participants, and others with whom psycholo-
gists work. Members of our profession are
often in the business of moving those with
whom we wark toward greater independence
and self-reliance.

Benefiting athers. All decisions that psycholo-
gists make should have the potential for a
positive effect on others. Dften, this principle
must be balanced against doing no harm,
respect for autonomy, available resources,
and utility.

Being just. Actions should be fair and equi-
table. Others should be treated as psycholo-
gists would want to be treated under similar
circumstances.

Being faithful. \ssues of fidelity, loyalty, truth-
fulness, and respect for those with whom psy-
chologists wark converge to form the delicate

standards necessary in fiduciary [based on
trust] relationships. When psychologists are
straightforward, sincere, candid, and without
intent to mislead or deceive anyane, ethical
action is mare likely.

According dignity. Psychalogists view others
as worthy of respect. This enhances the prob-
ability that decisions will be ethical.

Treating others with caring and compassion.
Psychologists should be considerate and kind
to those with whom they work, yet maintain
professional boundaries.

Pursuit of excellence. Maintaining compe-
tence, doing one’s best, and taking pride in
ana's work are important in ensuring high-
quality professional services, as well as pro-
viding hedges against unprofessional and
unethical actions.

Accepting accountability. Psychologists who
act with a consideration of possible conse-
quences, who accept responsibility for
actions and inactions, and wha avoid shifting
blame or making excuses are acting with
integrity. Putting principles over expediency is
sometimes the longer and more arduous [diffi-
cult] route, but in the long run it is the one
that ensures self-respact.

Sgurce: Koocher, 6., & Keith-Spiege, P. (1988). Fthics in Psychology.
Loncéon: Oxford University Press, 4-5
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|:| Understanding the Reading
Dircctions: Answer the following questions in the space provided.

1. What do psychologists use to identify ethical and unethical behavior?

2. What is ethical behavior?

3. In what two ways do the principles say psychologists could do harm?

[ ] Thinking Critically

Directions: Answer the following questions in the space provided.

&. Which of the items on the list could be viewed as general ethical principles that could apply to
everyone, not just psychologists?

5. What factors may cause a psychologist to act unethically?

6. Psychologists who disregard moral values in their personal lives can still maintain the ethical stan-
dards required by the Ethical Principles of Psychologists and Code of Conduct. Do you agree with this
statement? Explain.

7. According to the nine items on the list, what is an ultimate goal of psychologists regarding clients,
students, or experiment participants?
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Early Investigations
into Psychological

Oddities

Directions: Read the following case study, then answer the questions that follow.

Introduction

Early psychologists recognized the need for
the scientific study of every facet of human
behavior. Although they did not have the
research tools and the technology of modern
psychology, they did attempt to apply the scien-
tific method rigorously to their research.

In the late 1800s the psychological commu-
nity became embroiled in a debate about psy-
chic phenomena. The Society of Psychical
Research was formed in 1882 for the specific
purpese of bringing science and psychic phe-
nomena together. The society had two purposes:
“_ .. first, to carry on systematic experimentation
with hypnotic subjects, mediums, clairvoyants,
and others; and, secondly, to collect evidence
concerning apparitions, haunted houses, and
similar phenomena which are incidentally
reported, but which, from their fugitive charac-
ter, admit of no deliberate control.” The society
wanted to either debunk these mystical phe-
nomena or find a scientific explanation for their
existence.

Hypothesis

William James, a leading psychologist at the
time, explained the difficulty of the task facing
the Society of Psychical Research when he wrote:
“In psychology, physiology, and medicine, wher-
ever a debate between the mystics and the sci-
entifics has been once for all decided, it is the
mystics who have usually proved to be right
about the facts, while the scientifics had the bet-
ter of it in respect to the theories.”

Method

The society faced a difficult task. First, many
people who practiced psychic phenomena had
no interest in being subjected to rigorous scien-
tific study; they did not see the need. They were
also suspicious of intellectuals whose only goal
seemed to be to discredit them. The society, led

by Professor Henry Sidgwick, tried to reassure
these people. Sidgwick was widely regarded for
his impartiality and his unwillingness to draw
hasty conclusions. Other members of the society
also had reputations for fairness and for honest-
ly seeking answers to seemingly unexplainable
phenomenon.

The society’s second challenge was to find
the financial resources to adequately fund its
research. James urged the society to continue
even with meager resources. He challenged
them to continue to gather facts by conducting
extensive interviews with the participants and
witnesses in every reported case of psychic phe-
nomenon. He believed that by carefully docu-
menting these cases, the society would eventual-
ly have enough evidence to form some type of
theory. James expressed his concern as follows:
“Its [the Society of Psychical Research| sustain-
ers, therefore, should accustom themselves to
the idea that its first duty is simply te exist from
year to year and perform this recording function
well, though no conclusive results of any sort
emerge at first.”

For two years, the society focused primarily
on thought transference, or telepathy. They stud-
ied 30 people who claimed to have the power to
identify an object thought of by another person.
Although one of the cases, involving two sisters,
was found to be a hoax, many other cases could
not be explained by random chance or by the
deceitful action of the participants.

Another area of research for the society was
the phenomenon of hypnotic suggestion. The
researchers observed various subjects under
hypnotic trances or performing actions as a
result of posthypnotic suggestion, Edmund
Gurney performed one set of experiments that
involved the automatic writing of subjects as a
result of posthypnotic suggestion.

“For example, a subject during a trance is
told that he will poke the fire in six minutes after
waking, On being waked he has no memory of

{continued)
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the order, but while he is engaged in conversa-
tion his hand is placed on a planchette, [a device
that when lightly touched is believed to produce
automatic writing] which immediately writes the
sentence, ‘P., you will poke the fire in six min-
utes.’ Experiments like this, which were repeated
in great variety, seem to prove that below the
upper consciousness the hypnotic conscious-
ness persists, engrossed with the suggestion and
able to express itself through the involuntarily
moving hand.”

Gurney became the most tireless worker for
the society. He also researched witchcraft,
apparitions, and mental telepathy. His study of
witchcraft involved reviewing the accounts of
hundreds of witch trials. He found that there was
“no first-hand evidence recorded in the trials
except the confessions of the victims themselves;
and these, of course, are presumptively due to
either torture or hallucination.”

His exploration of apparitions and mental
telepathy involved collecting about 700 cases of
reported experiences. In these experiences, one
person would get a mental image of a person in
distress. He found many of these cases to be
honest reports and concluded that “the mind of
the person undergoing the calamity was at that
moment able to impress the mind of the percipi-
ent [sic] with an hallucination.” Further research
into this phenomenon in both England and the
United States led the society to find that such
experiences happen too frequently to be

|:| Understanding the Case Study

Date Class

explained by mere chance. In fact, they calculat-
ed that such occurrences happen 440 times
more often than can be attributed to chance.

Conclusions

The Society of Psychical Research failed to
impress many in the scientific community with
its findings. Much of their research is considered
crude by modern standards. Their efforts, how-
ever, do indicate that they did apply the scientif-
ic method consistently. James responded to crit-
ics of the society by saying “... most of the
would-be critics of the Proceedings have been
contented to oppose to [sic|] the phenomena
recorded the simple presumption that in some
way or other the reports must be fallacious
[false], . .."” He criticized scientists who dismiss
things that are not easily explained and catego-
rized simply because they do not fit into the way
they think things should be.

The Society of Psychical Research produced
a great body of evidence, but developed no con-
crete theories. The exploration into unexplained
phenomena continues to the present. Of all the
phenomena explored, only hypnosis has been
brought into the mainstream of psychological
research and practice. The other areas
researched by the society remain in the realm of
parapsychology.

Source: James, W. (1892/1956). The Will to Beliava and Other
Essays in Popular Phitosophy. New York: Dover Publications, Inc.,
299-327.

Directions: Answer the following questions in the space provided.

1. What was the purpose of the Society of Psychical Research?

2. What two reasons are cited for the difficulty of the society’s research task?
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3. What areas of psychic phenomena were studied by the society?

4. What did William James say about the critics of the society?

|:| Thinking Critically

Directions: Answer the following questions in the space provided.

5. Do you think the Society of Psychical Rescarch accomplished its goals? Why or why not?

6. Do you think William James supported the work and findings of the society? Why or why not?

7. Asa functionalist, why would William James have been interested in the work of the society?

8. Why do you think the society failed to produce any theories to explain psychic phenomena?
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Falsifiability

Directions: Read the following selection, then answer the questions that follow.

Psychology, like other sciences, is advanced when psychalogists propose new theories. The theories
are tested by various research methods. The results of the tests may support or refute the theory. A theo-
ry that is supported by one study will be examined and tested by other researchers. These additional
studies may provide additional confirmation of the theory or may find flaws in the original theory.
Testable theories, then, are stated in such a way that they can be proved false.

In 1793 a severe epidemic of yellow fever struck
Philadelphia. One of the leading doctors in the city
at the time was Benjamin Rush, a signer

of the Declaration of Independence. During the
outbreak Rush was one of the few physicians who
were available to treat literally thousands of yel-
low fever cases. Rush adhered to a theory of med-
icine that dictated that illnesses accompanied by
fever should be treated by vigarous bloodletting.
He administered this treatment to many patients,
including himself when he came down with the
iliness. Critics charged that his treatmants were
more dangerous than the disease. However, fol-
lawing the epidemic, Rush became even more
confident of the effectiveness of his treatment,
even though several of his patients had died.
Why? ...

Theories and the Falsifiability Criterion

Benjamin Rush fall into a fatal trap when assess-
ing the outcome of his treatment. His method of evalu-
ating the evidence made it impossible to conclude that
his treatment did not work. If the recovery of a patient
meant confirmation of his treatment {and hence his
theory of medicine), then it anly seems fair that the
death of a patient should have meant disconfirmation.
Instead, he rationalized away these disconfirmations.
By interpreting the evidence as he did, Rush violated
ong of the most important rules regarding the con-
struction and testing of theories in science: he made it
impossible to falsify his theory.

Scientific theories must always be stated in such
a way that the predictions derived from them can
potentially be shown to be false. Thus the methods of
evaluating new evidence relevant to a particular theo-
ry must always include the possibility that the data will
falsify the theory. This principle is often termed the fal-
sifiability criterion. . . .

The falsifiability criterion states that, for a theory
to be useful, the predictions drawn from it must be

specific. The theory must go out on a limb, so to speak,
because in telling us what should happen, the theory
must also imply that certain things will not happen. If
these latter things do happen, then we have a clear
signal that something is wrong with the theary: it may
need ta be modified, or we may need to look for an
entirely new theory. Either way, we shall end up with a
theory that is nearer to the truth. In contrast, if a theory
does not rule out any possible abservations, then the
theory can never be changed, and we are frozen into
our current way of thinking, with no possibility of
progress. Thus a successful theory is not one that
accounts for every possible happening because such
a theory robs itself of any predictive power.

The Theory of Knocking Rhythms

A hypothetical example will show how the falsifia-
bility criterion works. A student knocks at my door. A
colleague in my office with me has a theory that makes
predictions about the rhythms that different types of
people use to knock. Before | open the door, my col-
league predicts that the person behind it is a female.
| open the door and, indeed, the student is a female.
Later [ tell my colleague that | am impressed, but only
mildly so because he had a 50 percent chance of being
correct even without his “theory of knocking rhythms.”
He says he can do hetter. Another knock comes. My
colleague tells me it is a male under 22 years old. |
open the door to find a male student whom | know to
be just cut of high school. | comment that ! am some-
what impressed since our university has a consider-
able number of students over the age of 22. Yat | still
maintain that, of course, young males are quite com-
mon on campus. Thinking me hard to please, my col-
league proposes one |ast test. After the next knack, my
colleague predicts, “Female, 30 years old, 5 feet 2
inches tall, carrying a book and a purse in the left hand
and knocking with the right.” After opening the door
and confirming the prediction completely, | have quite
a different response. | say that, assuming my colleague

fcontinued)
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did not play a trick and arrange for these people to
appear at my door, | am now in fact extremely
impressed.

Why the difference in my reactions? Why do my
friend's three predictions yield three different respons-
es, ranging from “So what?” to “Wow"? The answer
has to do with the specificity and precision of the pre-
dictions. The mare specific predictions made a greater
impact when they were canfirmed. Notice, however,
that the specificity varied directly with the falsifiability.
The more specific and precise the prediction was, the
more potential chservations there were that could
have falsified it. For example, there are a lot of people
who are not 30-year-old females who are 5 feet 2 inch-
as tall.

Good theories, then, make predictions that expose
themselves to falsification, Bad theories do not put
themselves in jeopardy in this way. They make predic-
tions that are so general that they are almast bound to
be true (for example, the next person to knock on my
door will be less than 100 years old} or are phrased in
such a way that they are completely protected from
falsification. ...

Not All Confirmations Are Equal

The principle of falsifiability has important implica-
tions for the way we view the confirmation of a theory.
Many people think that a good scientific theory is one
that has been repeatedly confirmed. They assume that

[_] Understanding the Reading

the amount of confirming evidence is critical in the
avaluation of a theory. But falsifiability implies that the
number of times a theory has been confirmed is not
the critical element. The reason is that, as our example
of the “theory of knocking rhythms" illustrated, not all
confirmations are equal. Confirmations are more or
less impressive depending on the extent to which the
prediction exposes itself to potential disconfirmation.
One canfirmation of a highly specific, potentially falsifi-
able prediction (for instance, a female, 30 years old, 5
feet 2 inches tall, carrying a book and a purse in the
left hand knocking with the right) has a greater impact
than the confirmation of 20 different predictions that
are all virtually unfalsifiable {for instance, a person
less than 100 years old).

Thus we must look not only at the quantity of the
confirming evidence, but also at the quality of the con-
firming instances. Using the falsifiability criterion as a
tool to evaluate evidence will help the research con-
sumer resist the allure of the nonscientific, all-explain-
ing theory that inevitably hinders the search for a
deeper understanding of the nature of the world and
the people who inhabit it. Indeed, such theoretical
dead ends are often tempting precisely because they
can never be falsified. They are islands of stability in
tha shifting ocean of the modern world.

Source: Stanavich, K.E. {1996). How o Think Streight About
Psychology. New York: HarperCollins, 21-8,

Directions: Answer the following questions in the space provided.

1. Why did Benjamin Rush believe his treatment worked?

2. What is the falsifiability criterion?

3. What types of predictions can be made using good theories?

4. What is the most important characteristic of confirming evidence?

{continued)
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[] Thinking Critically

Directions: Answer the following questions in the space provided.

5. The theory states: “Hypnosis will help you ‘remember’ things from your childhood that never
occurred.” Is the theory stated in such a way that it can be proved false? Why or why not?

6. How can theories that are proved to be false still be useful in advancing psychology?
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CASE STUDY

Hypothesis

Does your gender, race, or physical appear-
ance affect the service you receive in stores? The
hypothesis assumes that all three factors may
affect the speed of service customers receive.

Method

To test the hypothesis, six assistants of
diverse racial and ethnic origin were recruited.
They consisted of:

one Caucasian male

one Caucasian female

one African American male
one African American female
one Hispanic male

one Hispanic female

The researchers chose two outfits for each
sex: one casual and one business. The casual
outfit for both the men and women consisted of
faded jeans, an old sweatshirt, soiled athletic
shoes, and a well-worn blue jean jacket. The
business attire for the men consisted of a two-
piece suit, a white button-down shirt, a tie, and
leather dress shoes. The women’s business attire
included a skirted, two-piece business suit, a
white blouse, leather pumps, and gold jewelry.

The researchers conducted the experiment
in two nearby malls. Both malls were located in
upper middle-class, predominantly white sub-
urbs. The researchers obtained permission from
the managers of various one-entrance stores to
conduct the research. None of the stores’ sales-
clerks were informed of the research study. The
researchers classified the stores as male, female,
or gender-neutral depending on the merchan-
dise sold.

The six assistants entered the stores in one
of the outfits described above, Each assistant
wore both types of clothing. However, no assis-
tant entered the same store in both types of
clothing. The assistants carried a small stop-
watch in the palms of their hands. When the
assistants made eye contact with a salesclerk,

First Impressions

Directions: Read the following case study, then answer the questions that follow,

they started the stopwatch. The stopwatch ran
until a salesclerk made an obvious attempt to
pravide service. For example, if the salesclerk
approached and said “May I help you?”, the
watch was stopped.

The analysis examined gender, race, type of
store, and type of clothing as potential factors for
delayed service, The results indicated the follow-
ing significant factors and interactions of factors:

1. race

2. type of attire

3. gender and attire

4. gender and race and attire

The mean data for the interaction of gender,
race, and attire is shown at the top of the next
page. What da the charts show?

1. Men in business clothing were served more
quickly than women.

2. Females in casual clothing were served more
quickly than the men.

3. African Americans and Hispanics, regardless
of dress, were served more slowly than
Caucasians.

4. No matter the race, service was given maore
quickly to the assistants in business attire,

Conclusions

Salesclerks’ first impressions do affect the
speed of service. Upon examination, the
researchers found that the majority of sales-
clerks were Caucasian. Apparent discrimination
exists in the behavior of the salesclerks. The
racial discrimination appears to be clear-cut.
More subtle is the discrimination based on dress
and gender, It is important to note, however, that
this study only examined the delay in service,
not the specific reasons for it.

Source: Kraus, M. et al. (1998}, Latency to serve in stores: Effects of
sex, race, and clothing, As cited in Horvat, J., & Davis, S. Doing
Psychologics! Research, New Jorsay: Prentice Hall, 14-9.

{continued)
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Delays of Service
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Casual Clething

Afrtcan American Hispanic
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Caucasian

[ ] Understanding the Case Study
Directions: Answer the following questions in the space provided.

1. What were researchers attempting to determine?

2. What types of stores were used for this study?

3. What was being measured in this study?

4. Who received the fastest service? The slowest?

[ ]| Thinking Critically

Directions: Answer the following questions on a separate sheet of paper.

5. What are the independent variables in this study?

6. If you were managing one of these stores and were given the results of the study, what recommen-

dations would you make to your salesclerks?

7. One study of this type cannot be generalized to assume that all salesclerks in all stores will react in
the same ways. What factors should be changed in future studies to verify or dispute the study’s

conclusions?
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American Child

Care Today

Directions: Read the following selection, then answer the questions that follow,

Debate rages about how chil-
dren are raised in modern American
society. All parties in this debate
claim to be concerned with the
quality of child development that
results from the various alternatives.
What is the historic view of caring
for children? Is child development
affected by care in child-care
centers?

Family Child Care
(Nonrelatives)
21%

Primary Child-Care Arrangements for
Preschoolers of Families with
Employed Mothers in 1993

*Includes moihers working at home or away from home
Source: Caspar, LM. (1996). Who's Minding Our Praschonler?U.S. Buresu of the Census,
Current Population Raports, 70.

Mother* 6%

Father 16%

Grandparents 17%

Other Relatives 8%

Exclusive maternal care of infants and young chil-
dren is a cultural myth of an idealized 1950s, not a real-
ity anywhere in the world either now or in earlier
times. Child care has always been shared, usually
among female relatives. Until recently, most American
children of working parents were cared for by other
female relatives, but high rates of female employment
have reduced that source of babysitters. What has
changed over time and varies cross-nationally is the
degree to which child care is bought in the market-
place rather than shared among female relatives,

Today, more American children are cared for by
paid providers than by relatives. Relatives have, pre-
sumably, some emotional commitment to the health
and safety of relatives’ offspring, therefore, quality of
care was seldam raised as an issue of concern, The
predominance of non-relative care in the last decade
has alerted consumers, governments, and the
research community to the possibly damaging effect
of poor quality care on children’s development;. . .

In agricultural sacisties, infants are typically left
in the care of siblings, grandmathers, or female neigh-
bors, who are also caring for their own children. In
industrialized sacieties, mothers’ employment outside
the home has necessitated nonmaternal care of vari-

ous types. .. .Tracing historical changes in maternal
employment provides a guide to the demand for and
use of nonmaternal child care.

Prior to the Industrial Revolution, and in nonindus-
trial parts of the world today, women are both econom-
ically productive warkers and primary child caregivers.
When employment moved outside the home and into
the factary and otfice, men followed work into new
settings, and women generally remained at home,
without a direct economic role.

In a correlated development, mothers’ roles as
knowledgeable caregivers began to be stressed. In the
late 18th and early 20th centuries, child rearing was no
longer a natural species response but a role that
required extensive education and knowledge. Children
began to have tender psyches that required maternal
attention to develop well. Mothers were given an
important emotional role in the home that complement-
ed the fathers’ economic productivity (Kagan, 1980;
Scarr, 1984).

Prior to World War 11, few women remained in the
warkforce after childbearing. The need for industrial
warkers during the war brought many mothers into
factories and offices to replace men away at war.
Mothers’ employment was culturally sanctioned and

{continued)
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supported by the gavernment provision of child-care
centers attached to war factories. Mothers, as Rosie
the Riveter, took on the many paid work roles that had
previously been denied them,

After the war, government and cultural supports
far mothers’ amployment were withdrawn, child-care
centers were closed, and mothers were told to go
home to make way in the workplace for returning vet-
erans. The birthrate soared and new suburbs were
built as federally sponsored highway programs fueled
a boom in housing outside of cities. All of this was a
direct result of government policy that held as ideal a
two-parent family with a working father and a non-
working mother, ensconced in single-family dwelling.

Erroneous predictions about an economic reces-
sion after the war, which became instead an economic
boom fueled by unfulfilled consumer demand for cars,
refrigerators, and housing, left many jobs open ta
women. Many mothers did not follow official advice to
go home, and female employment has grown steadily
since. Goods and services that used to be homemade
{e.g., clothing, canned goods, and cleaning) came to
be increasingly purchased, requiring additional family
income. As the divorce rata and single motherhood
soared, more mothers needed jobs to support their
families. Today most mothers are employed.

In 1995, 62% of mothers with children under six
years were employed. This rate was up more than 2%
from 1994 and nearly 5% from 1933. Among mathers
with children under two years, 58% were warking in
March 1995, up 4% from 1993 (1996 Green Book, as
cited in Hofferth, 1996). The ideal of a nonemployed
mother remained strong, however. One legacy for
working mothars of the baby-boom generation and
beyond is guilt about their employment. . ..

In surveys by Working Mother magazine in 1995
and 1996, readers expressed strong preferences for
centar-based care over home care, whether by rela-
tives or not. Child safety and parental control over the
arrangements were prominent reasons for the prefer-
ance. Home care is unsupervised and usually unli-
censed. Television exposés of abuse and neglectin
day-care homes have appeared regularly over the last
decade. Relatives do not always abide by parents’
child-rearing preferences, such as toilet-training tech-
niques and feeding routines. Paid help is more depend-
able and controllable. Child-care centers are open
even if one caregiver is ill or an vacation (Mason &
Kuhlthau, as cited in Mason & Duberstein, 1992}

There is an extraordinary international consensus
among child-care researchers and practitioners about
what quality child care is: It is warm, supportive inter-

12
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actions with adults in a safe, healthy, and stimulating
environment, where early education and trusting rela-
tionships combine to support individual children’s
physical, emotional, social, and intellectual develop-
ment {Bredekamp, 1989). ...

Researchers have explored the possible long-term
effects of day-care experiences in different qualities of
care for children from different kinds of backgrounds.
Children from low-income families are definitely bene-
fited by quality child care, which has been used as an
intervention strategy (Field, 1991; Ramey et al., 1985,
Ramey & Ramey, 1992). Poor children who experience
high-quality infant and preschool care show bettar
school achievement and socialized behaviors in later
years than similar children without child-care experi-
ence or with experience in lower quality care. For poor
children, quality child care offers learning opportuni-
ties and social and emotional supports that many
waould not experience at home.

For children from middle- and upper-income fami-
ligs, the long-term picture is far less clear. With a few
exceptions that can be explained by the confounding
of family with child-care characteristics in the United
States, research results show that the impact on
development from poarer versus better care within a
broad range of safe environments is small and tempo-
rary. Given the learning opportunities and social and
emotional supports that their homes generally offer,
child care is not a unique or lasting experience for
these children,
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|:| Understanding the Reading

Directions: Answer the following questions in the space provided.

1.

In 1993, what percentage of preschool children with working mothers were cared for by a relative?

Prior to the Industrial Revolution, what two primary roles did mothers have?

What event caused large numbers of mothers to enter the workforce in the 20th century?

Which children benefit most from quality child care: poor, middle-income, or upper-income
children? Why?

[ ] Thinking Critically

Directions: Answer the following questions in the space provided.

Compare and contrast the role of mothers with young children in an agricultural society and in an
industrial society.

6. How does society affect the decision of mothers of young children to enter the workforce?
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Date Class

Body Image
and Dieting

in Children

Directions: Read the following case study, then answer the questions that follow.

Introduction

Traditionally, dieting and similar behaviors
that show concern for physical appearance have
been reserved for teenagers and adults. This
study examines dysfunctional eating behaviors
in children as young as seven. This study builds
on early research that indicated that children as
young as third grade were concerned about
being overweight and their appearance.

Preadolescent children are at a great risk of
doing permanent physical and cognitive harm to
themselves by dieting. Children have less bady
fat than adults and are growing and developing
at a rapid rate. Risks of dieting for children
include kidney failure, dental decay, heart beat
irregularities, stunted physical growth, and
reduced cognitive development.

Hypothesis

Body image and dieting behaviors are
understood by children as young as seven.
Children at that age envision an ideal body
shape, know that restrictive eating behaviors
influence body shape, and express dissatisfac-
tion with their current body size and shape,

A sample of 431 children in the second,
third, and fourth grades in Melbourne, Australia,
participated in a survey. The survey was
designed to assess knowledge of what dieting is
and determine how many children had engaged
in some type of restrictive eating behavior. Part
of the survey also examined the children’s ideas
about ideal body shape and weight. Parents con-
sented to their children’s participation in the
survey. Participants were assured that all their
responses would be kept confidential.

To begin the study, the children’s current
body weights and heights were recorded. Results
were as follows:

14

Boys Girls
Overweight 19.3% 23.7%
Normal weight 59.9% 48.6%
Underweight 20.8% 27.7%

The first part of the survey was a behavior
inventory that asked questioned like “I diet ...”
with answer choices that included always, some-
times, and never. Then, more open-ended ques-
tions were asked that allowed children to explain
what dieting means. One concern in designing a
questionnaire to be used with children is the
tendency for young children to give expected
answers to leading questions. To avoid errors
created by leading questions, children were
given the option to answer “I don't know,” “I
never diet,” or similar responses to the open-
ended questions,

Children were next shown a series of seven
gender-appropriate figures that ranged from
very thin to obese. Children responded to the
following questions:

1. Which figure looks most like the way you
currently look?

2, Which figure looks most like the way you
would like to look?

3. Which figure looks most like the way you
feel?

Finally, children took a modified version of
the Eating Attitudes Test designed by researchers
to measure dieting behaviors, food occupation,
and weight concerns. This 26-item survey asks
questions like “I am scared about being over-
weight.” Children select from a range of respons-
es from always to never,

Results

The researchers examined the results of the
surveys by age group, body mass (underweight,

{continued)

ou ‘sapred o’ (1H-MeID0W 2u L Aq @ wduidon



Copyright © by The McGraw-Hill Companies, Inc.

Name

normal weight, overweight), and gender. About
28 percent indicated that they did not know
what dieting was. Of the remainder, their ideas
about dieting showed a clear understanding of
society’s beliefs and attitudes toward dieting.
Dieting has become a national pastime. About
one in five Americans will go on a diet this year
and many more will talk about going on a diet.
Popular culture idealizes thin as beautiful.
People see dieting as an acceptable way to
achieve a beautiful body.

About 23 percent of the participants indicat-
ed that they have dieted. More girls than boys
indicated that they had dieted. The three most
popular forms of dieting among participants
were:

1. actively reducing their intake of specific
foods

2. reducing their overall intake of food

3. eating healthy foods

The study clearly showed that children as
young as seven have a clear understanding of
their body image and are frequently dissatisfied
with it. Both boys and girls displayed a signifi-
cant difference between their perceived body
size and the ideal body size, In addition, the dif-
ference between the ideal and how they felt was
significantly different. The findings are shown in
the following table:

Boys Girls

Feeling smaller than the ideal 18% 13%
Feeling larger than the ideal 0% 34%

|_—_| Understanding the Case Study

Date Class

The study did not show a strong correlation
between body-image dissatisfaction and dieting.
This finding indicates that children do not yet
have the abstract reasoning skills to relate these
concepts. Studies with adolescents have shown a
strong correlation between body-image dissatis-
faction and dieting.

Conclusions

Children from all age groups sampled
understand the concept and behaviors associat-
ed with dieting. A significant number of the par-
ticipants expressed dissatisfaction with their
body shape and size. Researchers believe that
society is communicating messages about ideal
body shape and size to these young children.
Interestingly, the girls in the study tended to
choose the tall, lean figure as their ideal. Boys
chose a more muscular and solid representation
for their ideal.

Further study is needed to help understand
why children at such a young age have such a
clear understanding of behaviors that are poten-
tially harmful to them. Possible explanations
include society’s emphasis on physical appear-
ance, better education about nutrition, and the
influence of role models such as parents.

Source: Kostanski, M., & Gullone, E. (1939). Dieting and body image

in the chid’s world: Conceptualization and behavior. Journaf of
Genetic Psycholagy, 160 {4), 488-98.

Directions: Answer the following questions in the space provided.

1. What was the purpose of this study? Who participated in the study?

2. What percentage of boys and girls were overweight? Of normal weight?

3. What three assessments were children asked to make about the gender-appropriate figures shown

to them?

15
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4. What dieting practices did children say they had tried?

[ ] Thinking Critically

Directions: Answer the following questions in the space provided.

5. What part of the hypothesis was not supported by the findings of this study? What does this suggest
about children’s cognitive skills?

6. Why do you think some children are dissatisfied with their body sizes?

7. What recommendations would you make to parents who are concerned about the findings of this
study?
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Teenagers in

Crisis

Directions: Read the following selection, then answer the questions that follow.

Many adults believe that it is more difficult to be a teenager today than when they were growing up.
Although not all researchers agree, there is some evidence to suggest that American society is changing
so rapidly that it Is forcing its adolescents toward adulthood without the necessary time and training for
a smooth transition from childhood to adulthood. The consequences to the adolescent and to society

may be felt for several decades.

There is no place for teenagers in American soci-
ety today—not in our homes, not in our schools, and
not in society at large. This was not always the case:
barely a decade ago, teenagers had a clearly defined
position in the social structure. They were the “next
generation,” the “future leaders” of America. Their
intellectual, social, and moral developrent was con-
sidered important and therefore it was protected and
nurtured. The teenager’s occasional foibles [minor
flaws] and excesses were excused as an exprassion
of youthful spirit, a necessary Mardi Gras befare
assuming adult responsibility and decorum. Teenagers
thus received the time needed to adapt to the remark-
ahle transfarmations their bodies, minds, and emotions
were undergoing. Society recognized that the transi-
tion from childhood to adulthood was difficult and that
young people needed time, support, and guidance in
this endeavor.

In today's rapidly changing society, teenagers
have lost their once privileged position. Instead, they
have had a premature adulthood thrust upon them.
Teenagers now are expected to confrant life and its
challenges with the maturity once expected only of the
middle-aged, without any time for preparation. Many
adults are too busy retooling and retraining their own
job skills to devote any time to preparing the next gen-
eration of workers. And some parents are so involved
in reordering their own lives, managing a career, mar-
riage, parenting, and leisure, that they have no time to
give their teenagers; other parents simply cannot train
a teenager for an adulthood they themselves have yet
to attain fully. The media and merchandisers, too, no
longer abide by the unwritten rule that teenagers are a
privileged group who require special protection and
nurturing. They now see teenagers as fair game for all
the arts of persuasion and sexual innuendo once
directed only to adult audiences and consumers. High
schools, which were once the setting for a unique
teenage culture and language, have become minia-
tures of the adult community. Theft, vialence, sex, and

substance abuse are now as common in the high
schools as they are in the streets.

The imposition of premature adulthood upon
today's teenagers affects them in two different but
closely related ways. First, because teenagers need a
protected period of time within which to construct a
personal identity, the absence of that period impairs
the formation of that all-important self-definition.
Having a personal identity amounts to having an abid-
ing sense of self that brings together, and gives mean-
ing to, the teenager's past while at the same time giv-
ing him or her guidance and direction for the future. A
secure sense of self, of personal identity, allows the
young person to deal with both inner and auter
demands with consistency and efficiency, This sense
of self is thus one of the teenager’s most important
defenses against stress. By impairing his or her ability
to construct a secure personal identity, today’s society
leaves the teenager more vulnerable and less compe-
tent ta meet the challenges that are inevitable in life.

The second effect of premature adulthood is inor-
dinate stress: teenagers today are subject to more
stress than were teenagers in previous generations.
This stress is of three types. First, teenagers are con-
fronted with many more freedoms today than were
available to past generations. Second, they are experi-
encing losses, to their basic sense of security and
expectations for the future, that earlier generations did
nat encounter. And third, they must cope with the frus-
tration of trying to prepare for their life’s work in
school settings that hinder rather than facilitate this
goal. Any one of these new stresses would put a
heavy burden on a young person; taken together, they
make a formidable demand on the teenager’s ability to
adapt to new demands and new situations.

Contemporary American society has thus struck
teenagers a double blow. It has rendered them more
vulnerable to stress while at the same time exposing
them to new and more powerful stresses than were
ever faced by previous generations of adolescents. It

{continued)
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is not surprising, then, to find the number of stress- Source; Elkind, 0. (1984]. Al grown up and no place (o go:
related problems among teenagers has more than tre- Teenagers in Crisis. Reading, MA: Addisan-Wasley. pp. 3-6.
bled in the last decade and a half.

[ ] Understanding the Reading
Directions: Answer the following questions in the space provided.

1. When teenagers were considered future leaders, how did saciety treat them?

2. What changes does the author believe have occurred in society to make teens lose their place?

3. According to the author, how have high schools changed?

4. What two effects on teens does the author cite as a result of society’s push toward premature
adulthood?

[ ] Thinking Critically

Directions: Answer the following guestions in the space provided.

5. Do you agree with the author's point of view about saciety’s treatment of teens? Explain your
reasoning,

6. Compose a letter to your congressional representative expressing your views on allowing
advertisers to use sex or violence to sell products to teens.

18
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CASE STUDY
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Date Class

Hormones amnd

¢

Depression

Directions: Read the following case study, then answer the questions that follow.

Jeanne Brooks-Gunn, Ph.D., from Columbia
University, has researched how emotional prob-
lems arise in females during adolescent develop-
ment. At the onset of puberty, a female’s estradi-
ol level increases rapidly. This increase continues
until adult levels of estrogen are reached during
late adolescence or early adulthood. Researchers
have noted that many young women seem to
have little control over their emaotions. Brooks-
Gunn labels this emotional dysregitlation. Her
research centers on transitions in and out of
adolescence. In this particular study, she investi-
gates whether depression in adolescence or
adulthood is affected by the emotional dysregu-
lation experienced by large numbers of adoles-
cent females.

Hypothesis

Hormonal changes in females during puber-
ty and stress at home and schoal result in emo-
tional dysregulation and affect the likelihood of
developing problems with depression either dur-
ing adolescence or later in life.

Method

Brooks-Gunn conducted a longitudinal
study involving 120 girls who were 14 at the
beginning of the study. Physical, emotional, and
psychological evaluations were made when the
girls were 14, 16, and 22. Based on the evalua-
tions, Brooks-Gunn categorized the girls at each
stage as those with and those without depressive
problems.

Based on the evaluations made when the
participants were 14 and 16, Brooks-Gunn divid-
ed them into four categories:

1. Positive These participants showed no signs
af depressive problems at either evaluation.
About 65 percent of the participants [ell into
this category.

2. Early transient These participants showed
depressive problems at 14 but not at 16.
About 10 percent of the participants fell into
this category.

3. Late transient These participants showed
depressive problems at 16 but not at 14.
About 10 percent of the participants fell into
this category.

4. Recurrent These participants showed signs
of depression at both ages. About 10 percent
of the participants fell into this category.

Results

For the majority of participants, emotional
dysregulation as a result of hormonal changes
does not lead to depression later in life. The
study showed that participants who were cate-
gorized as early transient had poorer body
images. It also indicated that participants cate-
gorized as late transient experienced more
family conflicts and problems during early ado-
lescence. Participants who were categorized as
recurrent had higher body fat and slightly earlier
ages of menarche. They tended to have poor
body images and did not relate as well to peers.
Conflicts with parents were also more numer-
ous. Recurrent participants showed only a slight-
ly higher rate of depressive problems in early
adulthood.

During the evaluations made when the
participants were 22, the researchers encoun-
tered some femnales who had not experienced
depression during adolescence, but were now
struggling with it. The study indicated that
these participants had experienced more nega-
tive school and family events during middle
adolescence,

Conclusions

The hormonal changes that occur during
puberty for females do not seem to cause psy-
chological problems later in life. The study does

{continued}
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suggest, however, that the combination of emo- Source: Azar, B, (1935), Paths thet lead to teen depression. The APA
q r : Monitor, 26 (10), 26.

tional dysregulation, family and school stress,

and other emotional factors such as poor body

image do increase the incidence of recurrent or

chronic psychological problems.

|:| Understanding the Case Study
Directions: Answer the following questions in the space provided.

1. What changes occur in a female’s estrogen level during puberty?

2. What is emotional dysregulation?

3. What was the purpose of the longitudinal study? Did the study results support the hypothesis?
Explain.

4. What categories did Brooks-Gunn use to classify participants after the first two evaluations?

5. What do the results suggest about the adolescent experience of participants who were categorized
as recurrent?

[ | Thinking Critically

Directions: Answer the following questions on a separate sheet of paper.

6. What does the study suggest about the importance of physical appearance to adolescent females?

7. Do you think the emphasis on appearance is innate or learned? Provide evidence to support your
position,
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