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Dale Class

Who’s Steering

Directions: Read the following selection, then answer the questions that follow.

What makes a good leader? Some personality traits may help make
a leader. But most psychologists agree that leadership skills can be
learned. Great leaders agree that they are always learning and
improving their skills. One skill that good leaders develop is called
the “law of navigation,” which is the ability to chart a course for
the group. Whether the group is a large corporation or a small
social club, it must have a purpose and a direction. Effective
leaders set a direction and communicate their plan to the group,

In 1911, two groups of explorers set off on an
incredible mission. Though they used different strate-
gies and routes, the leaders of the teams had the same
goal: to be the first in history to reach the South Pole.
Their stories are life-and-death illustrations of the Law
of Navigation.

One of the groups was led by Norwegian explorer
Roald Amundsen. Ironically, Amundsen had not origi-
nally intended to go to Antarctica. His desire was to be
the first man to reach the North Pole. But when he dis-
covered that Robert Peary had beaten him there,
Amundsen changed his goal and headed toward the
other end of the earth. North or south—he knew his
ptanning would pay off.

Amundsen Carefully Charted His Course

Before his team ever set off, Amundsen had
painstakingly planned his trip. He studied the methods
of the Eskimos and other experienced Arctic travelers
and determined that their best course of action would
be to transport all their equipment and supplies by
dogsled. When he assembled his team, he chose
expert skiers and dog handlers. His strategy was sim-
ple. The dogs would do most of the work as the group
traveled fifteen to twenty miles in a six-hour period
each day. That would allow both the dogs and the men
plenty of time to rest each day for the following day's
travel.

Amundsen's forethought and attention to detail
were incredible. He located and stocked supply depots
all along the route. That way they would nat have to
carry every bit of their supplies with them the whole
trip. He also equipped his people with the best gear
possible. Amundsen had carefully considered every
possible aspect of the journey, thought it thraugh, and
planned accordingly. And it paid off. The worst prob-

lem they experienced on the trip was an infected tooth
that one man had to have extracted.

Scott Violated the Law of Navigation

The other team of men was led by Robert Falcon
Scott, a British naval officer who had previously done
some explaring in the Antarctic area, Scott’s expedi-
tion was the antithesis [opposite] of Amundsen's.
Instead of using dogsleds, Scott decided to use motor-
ized sledges and ponies. Their problems began when
the motors on the sledges stopped working only five
days into the trip. The ponies didn’t fare well either in
those frigid temperatures. When they reached the foot
of the Transantarctic Mountains, all of the poor ani-
mals had to be killed. As a result, the team members
themselves ended up hauling the two-hundred-pound
sledges. It was arduous [difficult] work.

Scott hadn't given enough attention to the team's
other equipment. Their clothes were so poorly
designed that all the men developed frosthite. One
team member required an hour every morning just to
get his boots onto his swollen, gangrenous feet. And
averyone became snowblind because of the inade-
quate goggles Scatt had supplied. On top of everything
else, the team was always low on food and water. That
was also due to Scott’s poor planning. The depots of
supplies Scott established were inadequately stocked,
teo far apart, and aften poorly marked, which made
them very difficult to find. Because they were continu-
ally low on fuel to melt snow, everyone became dehy-
drated. Making things even worse was Scott's last
minute decision to take along a fifth man, even though
they had prepared enough supplies for only four.

After covering a gruefing eight hundred miles in
ten weeks, Scott’s exhausted group finally arrived at
the South Pole on January 17, 1912. There they found

{continued}
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the Norwegian flag flapping in the wind and a letter
from Amundsen. The other well-led team had beaten
them to their goal by more than a month!

If You Don't Live by the Law of Navigation. . .

As bad as their trip to the pole was, that isn't the
worst part of their stary. The trek back was horrific.
Scott and his men were starving and suffering from
scurvy. But Scott, unable to navigate to the very end,
was oblivious to their plight. With time running out and
desperately low on food, Scott insisted that they col-
lect thirty pounds of geological specimens to take

back—more weight to be carried by the worn-out men.

Thair progress became slower and slower. One
member of the party sank into a stupor and died.
Another, Lawrence Oates, was in terrible shape. The
former army officer, who had onginally been braught
along to take care of the ponies, had frostbite so
severe that he had trouble going on. Because he
believed he was endangering the team’s survival, it's
said that he purposely walked out into a blizzard to
relieve the group of himself as a liability, Before he left
the tent and headed out inta the storm, he said, “| am
just going outside; | may be some time.”

Scott and his final two team members made it only
a little farther north before giving up. The return trip
had already taken two manths, and still they were 150
miles from their base camp. There they died. We know
their story only because they spent their last hours
writing in their diaries. . . . Scott had courage, but not
leadership. Because he was unable to live by the Law
of Navigation, he and his companions died by it.

Followers need leaders able to effectively navi-
gate for them. When they're facing life-and-death situ-
ations, the necessity is painfully obvious. But, even
when consequences aren't as serious, the need is just
as great. The truth is that nearly anyone can steer the
ship, but it takes a leader to chart the course. That is
the Law of Navigation,

Navigators See the Trip Ahead

General Electric chairman Jack Welch asserts, “A
good leader remains focused. . . . Controlling your
direction is better than being controlled by it.” Welch
is right, but leaders who navigate do even more than
control the direction in which they and their people
travel. They see the whole trip in their minds before
they leave the dock. They have a vision for their desti-
nation, they understand what it will take to get there,
they know who they'll need on the team to be success-
ful, and they recognize the obstacles long before thay
appear on the horizon. Leroy Eims, author of Be the
Leader You Were Meant to Be, writes, “A leader is one
who sees more than others see, who sees farther than
others see, and who sees before others do.”
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The larger the organization, the more clearly the
leader has to be able to see ahead. That's true
because sheer size makes midcourse corrections
more difficult. And if there are errors, many more peo-
ple are affected than when you're traveling alone or
with only a few people. The disaster shown in the
recent film Titanic was a good example of that kind of
problem. The crew could not see far enough ahead to
avoid the iceberg altogether, and they could not
maneuver enough to change course once the object
was spotted because of the size of the ship, the largest
built at that time. The result was that more than one
thousand people lost their lives.

Where the Leader Goes. . .

First-rate navigators always have in mind that
other people are depending on them and their ability to
chart a good course. | read an observation by James
A. Autry in Life and Work: A Manager's Search for
Meaning that illustrates this idea. He said that occa-
sionally you hear about the crash of four military
planes flying together in a formation. The reason for
the loss of all four is this: When jet fighters fly in
groups of four, one pilot—the leader—designates
where the team will fly. The other three planes fly on
the leader’s wing, watching him and following him
wherever he goes. Whatever moves he makes, the rest
of his team will make along with him. That's true
whether he soars in the clouds or smashes into a
mountaintop.

Before leaders take their people on a journey, they
go through a process in order to give the trip the best
chance of being a success.

Navigators Draw on Past Experience

Every past success and failure can be a source of
information and wisdom—if you allow it to be.
Successes teach you about yourself and what you're
capable of doing with your particular gifts and talents.
Failures show what kinds of wrong assumptions you've
made and where your methods are flawed. If you fail
to learn from your mistakes, you're going to fail again
and again. That's why effective navigators start with
experience, But they certainly don't end there.

Navigators Listen to What Others Have to
Say

No matter how much you learn from the past, it
will never tell you all you need to know for the present.
That's why tap-notch navigators gather information
from many sources. They get ideas from members of
their leadership team. They talk to the people in their
organization to find out what's happening on the grass-
roots level. And they spend time with leaders from out-
side the organization who can mentor them.

{continued}
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Navigators Examine the Conditions before
Making Commitments

| like action, and my personality prompts me to be
spontaneous. On tap of that, | have reliable intuition
when it comes te leadership. But I'm alse conscious of
my respansibilities as a leader. So before | make com-
mitments that are going to impact my people, | take
stock and thoroughly think things through. Good navi-
gators count the cost before making commitments for
themselves and others,

Navigators Make Sure Their Conclusions
Represent both Faith and Fact

Being able to navigate for others requires a leader
to possess a positive attitude. You've got to have faith

D Understanding the Reading

Date Class

that you can take your people all the way. If you can't
confidently make the trip in your mind, you're not going
to be able to take it in real life. On the other hand, you
also have to be able to see the facts realistically. You
can’'t minimize obstacles or rationalize your chal-
lenges. If you don't go in with your eyes wide open,
you're going to get blindsided. As Bill Easum observes,
“Realistic leaders are objective enough to minimize
illusions. They understand that self-deception can cost
them their vision.” Sometimes it's difficult balancing
optimism and realism, intuition and planning, faith and
fact. But that's what it takes to be effective as a navi-
gating leader.

Source Maxwell, J.C. (1998). The 21 lrrefutabie Laws of
Leadership. Nashville, TN: Thomas Nelson, Inc., 33-39.

Directions: Answer the following questions in the space provided.

1. What were the differences between Amundsen’s and Scott's expeditions?

2. How did these differences affect the outcomes of the expeditions?

3. What does Leroy Eims say about leaders?

4. How can failures in leadership help a leader?

5. How does the author describe the qualities of effective navigating leaders?

[ ] Thinking Critically

Directions: Answer the following questions on a separate sheet of paper.

6. What styles of leadership might use the law of navigation discussed by the author?

7. Evaluate the leader ol a secondary group to which you belong based on his or her ability to chart a

course for the group.

21



Name

Date Class

CASE STUDY

Parental Involvement
and Students’

19

Aggressive Behaviors

Directions: Read the following case study, then answer the questions that follow,

Introduction

Aggressive and violent acts have increased in
schools across the United States, Violence pre-
vention programs seek to reverse the trend. A
cross-sectional study of middle school students
explored whether there should be a strong
parental component in such programs.

Hypothesis

The researchers stated their hypothesis as
follows: “that students who do not live with both
parents, who have poor relationships with their
parents, who have low parental monitoring, and
who perceive that their parents support fighting
will be more likely to exhibit aggressive behavior
and carry weapons.”

Method

The study consisted of a survey of all sixth,
seventh, and eighth graders from urban middle
schools in a large school district in Texas. The
final sample included 8,865 usable surveys, rep-
resenting 88.5 percent of the school population,
Students were evenly distributed by gender and
grade.

Before the survey was administered, parental
permission was obtained, Students were assured
that all results would be confidential. Students
were given the opportunity to decline participa-
tion, although few did. The first part of the sur-
vey asked students to seif-report their aggressive
behaviors during the past week. Aggressive
behaviors ranged from teasing and name-calling
to fighting. Students reported the number of
times during the past week that they had engaged
in such behaviors using a scale of 0 to 6 times.
Separate questions asked for the frequency of
fighting, injuries due to fighting, and if weapons
had been brought to school.

The second section of the survey asked stu-
dents to describe their relationships with their
parents. Specifically, it asked students who they
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lived with, how well they got along with their
parents, and how closely their parents moni-
tored their activities. This section also included
a series of 10 statements designed to assess
students’ perception of their parents’ attitude
about aggressiveness and violence. Students
responded "yes” or “no” to these statements
indicating if their parents had recommended
this solution to conflict. For example, one state-
ment was “If someone calls you names, ignore
them.” Students responded by indicating if their
parents had ever given them this advice.

Results

The average number of aggressive acts com-
mitted by students in the prior week was 186,
although the majority of these acts were not
considered violent. About 10 percent admitted
to carrying a handgun to school and 25 percent
had brought other kinds of weapons to school.
On all measures of aggressive behavior, the inci-
dence was lower for girls than for boys,

In the family life measures, 60 percent
reported that they lived with both parents, and
70 percent said that they had a good or very
good relationship with their parents. There was a
marked difference in parental monitoring
between boys and girls. Only 50 percent of the
boys reported that their parents monitored the
majority of their activities, while 66 percent of
the girls reported high parental monitoring.

All the measures of family structure played a
significant role in aggressiveness of these stu-
dents. Students who lived with both parents
were the least likely to commit violent acts at
school. They were less likely to fight, be injured
in a fight, or carry a weapon. Students who
had a good relationship with their parents
were somewhat less likely to commit violent
acts or to be involved in fights, In addition,
those students who reported high parental
monitoring were three times less likely to
commit aggressive acts,

{continued)
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The linal measure of family structure and
aggressiveness compared sludent aggressiveness

Violent Acts by Boys

and students’ perceived parental stance toward _—
aggression and violence. Of all the measures,
relationship proved strongest. Students who 0%
believed their parents supported fighting as a o
solution to problems were much more likely to § oow A
resort to violence to resolve conflicts. For exam- 5 = 49
ple, only 14.5 percent of boys who said their par- E o ,l--l=7’
ents supported peaceful solutions had been & ] .r‘. e
involved in a fight at school within the past 20% [— w8 rEad B
week, while 57.5 percent of boys who believed .
their parents supported aggression had been o T
involved in a fight. The difference among girls is Number of Violent Acts
even more striking with a range from 7.5 percent
to 64 percent. —&- Fought at Schoal

—& - Carried Handgun
Conclusions

Most observers believe that the prevalence Violent Acts by Girls

of violence and aggression in schools today is 100%
too high. As psychologists and school adminis-
trators search for ways to reduce aggression, 80% 1T N
parental involvement will be a key factor in any n
program’s success, While prevention programs 0% 7

a
=]
£
may not be able o influence the basic family 8
1]
o

ww |4 Jf*" 1]

structure, the programs can encourage parental ol ] |e
involvement with their children, These programs 200 - q-,’ rers
can also include an educational element for par- .rrr ol ely

[ x -
ents to encourage them to support peaceful o Lolel®
¢]

solutions to conflict. 1T 2 3 &4 § & 7 & @ 30

Number of Violent Acts
Source: Drpinas, P, & Murray, N. (1999} Parental influerces on students'
appressive behaviors and weapon carrying. Behavior 76 (6), 714-57.

|:| Understanding the Case Study
Directions: Answer the following questions in the space provided.

1. What is the hypothesis of this study?

2. Who were the participants in this study?

{continued)

93



Name Date Class

3. What was the average number of aggressive acts committed by students in the prior week?

4. Which of the family structure measures influenced students’ aggressive behaviors?

5. Which family structure measure is most clearly related to school violence?

|:| Thinking Critically
Directions: Answer the following questions in the space provided.

6. What elements would you include in a violence prevention plan for students? Why?

7. What elements would you include in a violence prevention plan for parents? Why?

8. What other factors may be contributing to the rise of viclence in schools?
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READING

Folklore, Gossip,

and the Internet

Directions: Read the following selection, then answer the questions that follow,

Do you remember the old game of telephone? You
would pass a secret message from person to person and see
how garbled the original message became by the end of the
line. Gossip is as old as human history. Today, however, elec-
tronic communication can spread gossip around the globe
almost instantaneously. Once gossip or myth has begun to
circulate on the Web, it is proving difficult to stop.

A phony Web site touting a mythical corporate
takeover sent stock prices soaring—and then plum-
meting—on Wall Street Wednesday [April 7, 1999]. It
hammered home an important lesson that is often lost
in the hype about the internet: You can't believe every-
thing you read on line—even when it’s relayed by well-
meaning colleagues and friends. Rumors and hoaxes
proliferate in cyberspace, and perfectly reasonable
people are prone to believe them and pass them on.

“We trust technology more than the government,”
said Patricia Turner, a professor of African-American
studies at the University of California at Davis and
author of [ Heard It Through the Grapevine. “The
Internet seems to be a sophisticated purveyar of infor-
mation, so we think, 'If it comes through expensive
hardware, it must be sp."”

The bogus Web site, which looked like a page of
Bloamberg News and “reported” the sale of an
American technology company called Pairgain
Technologies Inc., was obviously the work of a sophis-
ticated snake-in-the-grass. And the fraud worked:
Some investars were left sheepishly counting their
losses, while some day traders, who use the Internet
to capitalize on instant changes in stock prices,
undoubtedly cleared a tidy profit.

Government regulators were searching for the
source of the story yesterday, and Lycos Inc., which
operates the service where the phony Web page
appeared, said it would cooperate.

Hackers and hoaxers who alter pages or post
phony sites are as old as the medium itself; just this

Don’t believe
everything you

read here.

week, a prankster set up a satiric page designed to
convince browsers it was the official Senate campaign
site for Mayor Rudolph Giuliani of New York, And cyber
celebrity Matt Drudge routinely spreads rumors on his
widely read Web site. But the spread of misinformation
an line isn’t always malicigus, although it is almost
always infectious. As more and more people are rely-
ing on the Internet for information and communication,
the old-fashioned urban legend—once passed from
neighbor to neighbor by word of mouth—has prolifer-
ated in cyberspace. Tall tales of horror and doom, of
corruption and gloom, breed rapidly in cyberspace,
spreading as fast as a cold virus in a room full of tod-
dlers.

Some of these rumors are harmless, like the wide-
ly circulated tale about the upscale department store
that charged $250 for a cookie recipe. Others are
annoying, like the chain e-mail promising good luck or
quick cash. But still others have the potential to harm
businesses or ta inspire genuine fear.

A few examples: Have you heard the one about
designer Tommy Hilfiger making racist statements on
the Oprah Winfrey show? Have you been warned
about asbestos in tampons or air freshener that kills
pets? Have you been cauticned about kidnappers in
mall parking lots or gang members lurking on highways
or needles infected with the AIDS virus that show up in
movie theaters and cain-return slots? Have you been
alerted that the Voter Rights Act is set to expire in
2007, disenfranchising African-Americans? None of
these stories is true. But all of them have heen circu-

{continued)
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lating for years via e-mail and electronic bulletin
boards. Enough people believe them to make these
rumors multiply with a few taps on a keyboard and a
click of a mouse.

Folklorists who study such trends say these
rumors proliferate because they tap into deep societal
fears. “They touch on our ambivalence about the
things we worry about, the things that concern us,”
Turner said. Rumors about the spread of the AIDS virus
and tall tales about stolen kidneys, for instance, reflect
commen anxieties about infectious disease as well as
a general concern about the health care system. And
rumors ahout government conspiracies, such as the
one about the Voter Rights Act, reveal an overall soci-
etal distrust of “official” information.

At the same time, these stories can stroke egos;
people who pass them on to friends and colleagues
often fesl as if they are doing a good deed. “It feeds a
person’s sense of self-importance,” said Barbara
Mikkelson, . . ."They think, ') | can warn you about this
big scary thing that is happening in our world, for that
moment, | will feel like I'm in the spotlight a little bit.’

"And you also have access to a wider audience,”
she said. “Before if you got a great story, you'd make a
photocopy and stick it up on the bulletin board by the
elevator. Now all you have to da is hit the alt-forward
key and send it out.” The ease of transmission makes it
nearly impossible to kill an Internet rumor, no matter
how outrageous, defamatory, or potentially damaging.
The Hilfiger rumor, for one, exploded on the Internet in
1996, and it’s still going strong. According to the story,
long proven false, the designer went on the Oprah
show and said that he didn't want African-Americans
or Asians to wear his pricy signature clothing. Both
Hilfiger and representatives from the Oprah show
issued statements denying the rumor—Hilfiger has
never even appeared on the show—hut the tale sim-
mers down for a while and then reemerges apace.

That kind of story is what experts call a “diving
rumor,” a tale that is repeatedly debunked but refuses

D Understanding the Reading

to die. “It's like one of those carnival games, where
you have a mallet and you have to hit whatever comes
up,” said Gary Alan Fing, a sociology professor at
Northwestern University and author of Manufacturing
Tales. "It comes up. It is batted down. Then a few
weeks later, it comes up again in another place.”

A textbook example of a diving rumor emerged
fate last year. According to the original tale, Steve
Burns, host of the Nickelodean children’s show “Blue’s
Clues,” had died in a car crash. The rumor fizzled, but
a few weeks ago, it reemerged—with dramatic embel-
lishment. The new version claims that the cable net-
work is covering up Burns's death by using a fook-alike
in the show, a tale similar to the “Paul is dead” stories
that circulated about Paul McCartney in the ‘60s and
"10s. But this particular story didn’t just affect mature
adults: It spread among young children, who were
understandably distraught. “Some people might think
this is a joke, but it isn't funny for these children,” said
Angela Santomero, the show's co-creator and co-
executive producer. “They regard Steve as a great
camp counselor, and that's why they're so upset.”
Daniel Anderson, a psychology professor at the
University of Massachusetts at Amherst and a “Blug’s
Clues” consultant, said the rumors were likely started
by cynical adults whao are put off by the show's inno-
cence, “There is a resentment of the characters that
have special places in the hearts of children,” he said.
“But these kinds of remors can be extremely destruc-
tive and are certainly upsetting to young children.”. . .

For all of its chaotic freedom, the Internet has a
dark side: Every day is April Fools’ Day in cyberspace.
Pernicious rumors are difficult to squeich and even
harder to trace. “It's hard to find the precise moment
when an urban legend comes into being,” said
Mikkelson. “It's like trying to find out where a river
starts.”

Source: Hartigan, P. {1998, April 9). Unfounded rumors can prove
indestructble in cyberspace. Bostan Giobe, p. Al

Directions: Answer the following questions in the space provided.

1. What happened when a phony Web site announced a mythical corporate takeover?

{continued)
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2. How were urban legends spread before the Internet?

3. Give an example of a business that may have been harmed from a myth that was spread via the
Internet.

4. Why do lolklorists say these rumors multiply?

5. Whatis a “diving rumor"?

D Thinking Critically

Directions: Answer the foilowing questions in the space provided.

6. How can you avoid being fooled by an urban myth?

7. How would you feel if you were the victim of untrue rumors spreading on the Internet? What would
you do to address the falsehood?

8. How do these urban myths strengthen your existing attitudes?
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CASE STUDY

“The Jury Will

When a judge tells a jury to disregard certain
information, can the jury forget what they have
read or heard? How can the opposing attorney
minimize the effects of such information? The
hypothesis of this case study assumes that an
attorney can reduce the effects of pretrial public-
ity or inadmissable evidence by creating the sus-
picion that this information was presented with
ulterior motives.

Method

To test the hypothesis, an experiment was
conducted in which participants became mock
jurors in a murder trial. Researchers prepared a
trial transcript and created what looked like
copies of newspaper articles and a set of instruc-
tions to the jurors. These were standard judicial
instructions directing jurors to not be influenced
by prejudice or passion, and to make all judg-
ments “from evidence received in the trial and
not from any other source.”

Participants were asked to imagine that they
were jurors in an actual trial, Each was to read
the material provided and make a decision con-
cerning innocence or guilt in the case, There
would be no jury deliberation. Responses from
each “juror” would be anonymous,

All participants read the same 22-page tran-
script of the trial, State of New York v. Charles
Wilson. The defendant, Charles Wilson, was
accused of killing his estranged wife and a male
neighbor. The transcript consisted of the judge's
opening instructions to the jury, the opening
and closing statements of the prosecution and
the defense, and the testimony of six witnesses.

The prosecution argued that Wilson believed
his wife was having an affair, hired a private
investigator to prove this, and killed his wife and
the neighbor when he discovered them together
in her home. Wilson had moved out of their
home two weeks before the murder, The knife

98
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Disregard That!”’

Directions: Read the {ollowing case study, then answer the questions that follow.

used to kill the victims had Wilson's fingerprints
on it, and a witness testified that he had seen the
defendant in front of his wife's home on the
night of the killings.

The defense argued that the evidence
against Wilson was circumstantial; that Wilson's
fingerprints were on the knife because it was his
own hunting knife, which was among the many
personal items he had left in the house when he
moved out; and that the testimony of the eyewit-
ness was untreliable and not relevant to the mur-
ders themselves.

Participants were randomly assigned to one
of three groups: the control group, the pretrial
publicity group, and the suspicion group. The
control group read only the transcript of the
trial, Their judgment then was solely based on
the facts presented in the case.

Before being given the transcript, partici-
pants in the pretrial publicity group were given
copies of newspaper-style articles, One
described the crime, the accusations against the
defendant, and that he had been arraigned. A
second article reported that Wilson had a history
of beating his wife and reported that “sources”
said Wilson's fingerprints had been found on the
murder weapon and that witnesses had placed
him at the scene of the crime, Also included was
a column called “In My Opinion” complete with
a photograph of the “columnist.” This column,
written in an emotional and hostile way, report-
ed that Wilson was an alcoholic, prone to vio-
lence when drinking, and quoted unnamed
sources saying Wilson was jealous of his wife,
The column contained other bits of negative
information about Wilson and called strongly for
his eonviction.

Farticipants in the suspicion group were also
given the packet of newspaper articles and the
column, plus one additional item: a brief news
article that called into question the motives of
the media covering the case. At no point was the
columnist mentioned specifically, although the

{continued)
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defense attorney did deny the allegations in the
column. The defense attorney called the media
coverage of the case “completely libelous” and
said, “The coverage of this case serves as another
fine example of how the media manipulates
information to sell papers, and knowingly
ignores facts which would point toward a defen-
dant’s innocence.” The attorney suggested that
the district attorney's office may have planted
information in the media “in order to sway pub-
lic opinion.”

Results

The principal hypothesis was that exposing
participants to pretrial publicity would increase
the likelihood that they would think the defen-
dant was guilty, but that making participants
suspicious about the pretrial publicity would
reduce this effort.

|:| Understanding the Case Study

In the "no publicity” control group, a minori-
ty of the jurors offered a guilty verdict. Of the
pretrial publicity group, more than three-quar-
ters voted guilty, indicating that negative pretrial
publicity tended to bias the participants against
the defendant. Participants in the suspicion
group, however, were no more likely to convict
than were jurors in the control group.

Gonclusions

The study shows that pretrial publicity
against the defendant can influence a jury
toward conviction, but that creating suspicion
regarding the motives behind the source(s) of
such publicity can offset the negative effects.

Source: Fein, S., & McCloskey, A.L. {1997), Can the jury disragard
thatwformation? The use of suspicion to reduce the prejudicial
effects of pretrial publicity and inadmissible testimony. Persenality
& Social Psycholegy Bulletn, 23 {11}, 1215-26.

Directions: Answer the following questions in the space provided.

1. What was the hypothesis of this case study?

2. What kind of “evidence” did the researchers prepare to serve as pretrial publicity?

3. Howdid the column, “In My Opinion,” create the attitude in the reader that the defendant was

guilty or not guilty?

4. Were the jurors to deliberate together and decide as a group, or were their decisions to be made

individually? Why?

5. How did the results vary among the control, pretrial publicity, and suspicion groups?

[ ] Thinking Critically

Directions: Answer the following questions on a separate sheet of paper.

6. In a case where there has been considerable pretrial publicity, why would a judge instruct a jury to
make all judgments “from evidence received in the trial and not from any other source"?

7. How can pretrial publicity prejudice people who serve on juries? How can this prejudice be

lessened?



